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The Paraphrasing Spectrum:
Interactive Videos to Teach Rhetorical Source Use

Student understanding improved from pre- to post-video (n=19)
Problem Pre-Video Post-Video

Current paraphrasing inStrUCtiOn iS | take a lot of notes when | read source readings.
. 3.3 5.3 2.0
Iargely arhetOrlCa.l: fOCUS@d. on When | paraphrase source readings, | change words but keep the sentence structure the same.
rearranging wording to avoid S, . _d_ththd_ d 3.1 1.9 .2
PR en | paraphrase source reading, | combine my own ideas wi e reading's words.
plagiarism. 4.0 4.8 0.8
| understand the differences among "summarizing" "responding” "taking a position" and
"explaining”
Students need to learn how to use 4.7 5.4 0.7
sources tO aChieve a deSired | try to quote rather than paraphrase source readings as much as possible . G
: 4 : *.9
rh etOrlCal eﬁeCt- | feel confident using my own words to paraphrase source readings 9 3
4. D. 4
When paraphrasing it is important to capture all of the details of the source reading
3.0 3.3 3

i 1= “never” 6= “always”
SOI Utlon *Lower scores better
We created a series of interactive

videos to clarity the ditference Students were able to independently restate key messages of video
between knowledge-telling (repeating

what one has read) VEISsus _ ‘ ‘ Responding to a text allows you to build off of what was said by making your
knowledge-transforming (responding own claim about the text itself instead of restating the original argument
to/synthesizing what one has read).

When using sources for support, don't just take their exact ideas, use your own
Students use this framework to and further explain your interpretation of their source to support your claim ’ ,

analyze a task's rhetorical purpose
and their own rhetorical choices

before paraphrasing. Students are ' ' ' ' | _ |
also taught note-taking techniques Learning gains from video instruction were comparable to — or higher

for transforming what they have read. than — traditional workshop

e - Traditional Instruction n=19

M Video Instruction n=19

I 1 'R I m

Change words but keep Understand different  Combine own ideas Take a lot of notes  Try to quote rather than
sentence structure types of source use with reading's words paraphrase
same

Pilot evaluation 2

Learning outcomes of the videos 15
were tested on First Year Writing

students who took pre- and post- 1|
surveys for either video or traditional
classroom instruction on 05 |
paraphrasing.

Three techniques for paraphrasing Telling vs Transforming O P

While researchers have intuitively suggested that workplace bullying will likely lead to lower levels \/
of employee performance (e.g., M. Harvey, Treadway, Heames, & Duke, 2009; Vega & Comer,

2005), others have suggested that perpetrators may use bullying to increase the performance of

their employees. Interestingly, researchers have hinted at the possibility of positive interpretations .
of both bullying as well as other negative behavior expenenced by targets, while targets who
recognize the negative intent of the perpetrator may still increase performance under certain
circumstances. Hence, even when targets recognize the negative intent underlying bullying

behavior, their coping style may help explain their response in terms of performance

Respond

Rephrase

To illustrate, research on coping behaviors reveals that individuals may use "positive thinking
response to workplace stressors (Halvovic & Keenan, 1991; Rotondo, Carlson, & Kincaid, 20§

This behavior enables indwduals to “exercise great control to manage their cognitions in an

optimistic fashion™ (Rotondo et. al, 2003, p. 278). Employees may also actively manipulate their

interpretations of their work environment, which directs their thoughts in a more positive direction

(Hochwarter & Thompson, 2012). For example, this can result in the mentality of "whatever doesnt ™ 2
kill you only makes you stronger.” The target may also actively cope with the bullying behavior by PROBLEMATIC

Repeat

increasing work effort and motivation to get ahead and out from under the supervision range of the "
perpetrator

Text's Purpose Your Purpose
KNOWLEDGE TELLING KNOWLEDGE TRANSFORMING ——

Finally, targets who use positive thinking as a coping mechanism may also attempt to build a  -~wha? abou
stronger network with others (e.g. group members). Indwidvuals desire a sense of belongingness -«
(Baumeister & Leary, 1995), which can be treated by bullying behavior (Strandmark & Hallberg,

2007). Hence, targets may seek belongingness from other group members to compensate for the

treatment from the perpetrator

Al-Karim Samnani, A_, Sing, P., and Ezzedeen, S. (2013). Workplace Bullying and Employee Performance.
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Paraphrasing is taught on a spectrum The videos use accessible metaphors The videos feature think aloud protocols
based on the writer’s rhetorical purpose & interactive quizzes from an expert writer



